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The CEFR provides 

a clear organization of
second/foreign language 
proficiency

around six levels,  A1,  A2,  
B1, B2,  C1, C2 

expressed through “can do” 
descriptors



B1: “Informal discussion (with friends)”

• Can generally follow the main points in an informal discussion with 
friends provided speech/sign is clearly articulated in standard 
language or a familiar variety.

• Can give or seek personal views and opinions in discussing topics of 
interest.

• Can compare and contrast alternatives, discussing what to do, 
where to go, who or which to choose, etc.

• Can make his/her opinions and reactions understood as regards 
solutions to problems or practical questions of where to go, what to 
do, or how to organise an event (e.g. an outing).

• Can express beliefs, opinions and agreement and disagreement 

politely.

CEFR descriptors
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Distinguish between:

• Descriptors of communicative activities: 

CEFR Chapter 4 scales
“attractive because they help to focus both learners and 
teachers on an action-oriented approach.” (CEFR p 180)

• Descriptors of aspects of proficiency : 

CEFR Chapter 5 scales
Related to particular competences

CEFR descriptors
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SOCIOLINGUISTIC/PRAGMATIC
Can perform and respond to a wide range of language functions, 
using their most common exponents in a neutral register. 

LINGUISTIC RANGE
Has a sufficient language to express him/herself with some 
circumlocutions on most topics pertinent to his everyday life such 
as family, hobbies and interests, work, travel, and current events. 

FLUENCY
Can keep going comprehensibly, even though pausing for 
grammatical and lexical planning and repair is very evident, 
especially in longer stretches of free production. 

LINGUISTIC ACCURACY
Uses reasonably accurately a repertoire of frequently used 
"routines" and patterns associated with more predictable 
situations.

CEFR descriptors



These scales are complementary

the what + the how

• A2 speaking: Can use simple 
descriptive language to make 
brief statements about and 
compare objects and 
possessions.

• A2 grammatical accuracy: Uses 
some simple structures 
correctly, but still systematically 
makes basic mistakes – for 
example tends to mix up tenses 
and forget to mark agreement; 
nevertheless, it is usually clear 
what he/she is trying to say.

Communicative 
activities

Aspects of 
proficiency
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- signing competences
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A transparent, coherent curriculum

Planning: 

Goal-setting & sign-posting with ‘can do’ descriptors

Teaching: 

Action-oriented approach: language as activity

Assessment:

Tasks: descriptors to help design tasks

to help design criteria 

CEFR: planning, teaching, assessment

Chap. 4

Chap. 5



Curriculum as a dynamic system (Graves 2008)

“Planning, implementation and evaluation decisions should be consistent and 
interdependent rather than undertaken in a lockstep or piecemeal approach.” 
(Graves, 2008: 148) 

CEFR: planning, teaching, assessment



• Constructive alignment: The process of ensuring 
coherence between curriculum, teaching and 
assessment, usually by planning both the curriculum 
and assessment in relation to desired outcomes 
through backward design

• Backward design: Identifying learning needs and 
necessary outcomes, usually in terms of ‘real world’ 
competences, and then planning the necessary 
enabling objectives, learning activities and other 
course content ‘backwards’ from those outcomes

Constructive alignment



“One of the most important curriculum publications in 
the last decade is the Council of Europe’s Common 
European Framework of Reference (Council of Europe 
2001) that seeks to provide descriptions that apply to 
competence in all languages across all levels.” (Graves, 
2008: 148)

“Perhaps the most widespread example of backward 
design using standards in current use is the Common 
European Framework for Reference for Languages 
(CEFR) (Council of Europe, 2001)…” (Richards, 2013: 26)

CEFR: planning, teaching, assessment



The CEFR:

A heuristic

not 

an answer 
to all problems



“We have NOT set out to tell practitioners what 
to do or how to do it. We are raising questions 
not answering them. It is not the function of the 
CEF to lay down the objectives that users should 
pursue of the methods they should employ.” 
CEFR: iv

The CEFR:
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CEFR Companion Volume

• Council of Europe (2018): Common European 
Framework of Reference for Languages: Learning, 
Teaching, Assessment – Companion Volume with New 
Descriptors. Strasbourg: Council of Europe Publishing. 

• https://www.coe.int/en/web/common-european-
framework-reference-languages.

https://www.coe.int/en/web/common-european-framework-reference-languages


CEFR Companion Volume

• A text on key aspects of the CEFR for teaching and 
learning languages 

• The complete set of CEFR illustrative descriptors 
• rationale for each scale

• updated 2001 scales

• new scales for mediation and plurilingual/pluricultural

• Appendices:
• overviews of the CEFR levels in Appendices 1-4 

• examples (new scales) for the personal, public, occupational 
and educational domains (Appendix 5)

• details of how 16 of the 2001 descriptors are amended



• No changes except when necessary

• C-level enrichment

• Pre-A1 & A1 enrichment

• Plus levels filled out

• Phonology – scale replaced

• 3 new scales

• Native speaker – removed (from 13 B2 & C2 descriptors)

• Modality inclusive (sign language) – ISBN version

Updating 2001 scales
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Key aspects of the CEFR

• The aims of the CEFR

• Implementing the action-oriented approach

• Plurilingual and pluricultural competence

• The CEFR descriptive scheme

• Mediation

• The CEFR common reference levels

• CEFR profiles

• The CEFR illustrative descriptors

• Using the CEFR illustrative descriptors

• Some useful resources for CEFR implementation

Key aspects of the CEFR for teaching and learning
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Learners as Social Agents who:

▪ (co)-construct meaning 

▪ in real-life tasks

▪ while engaging in communicative activities 

▪ and drawing upon a series of competences

▪ and developing communicative strategies

In turn, by performing tasks, they develop 
competences and strategies



Action-oriented approach

Seeing learners as social agents implies 

▪ involving them in the learning process 

▪ recognising the social nature of language learning and language 
use, 

▪ recognising the interaction between the social and the 
individual in the process of learning

▪ extensive use of the target language in the classroom – learning 
to use the language 

▪ allowing learners to use all their linguistic resources 

▪ encouraging them to see similarities and regularities as well as 
differences between languages and cultures

Above all, 

▪ purposeful, collaborative TASKS, whose primary focus is not 
language 



Task

▪ Tasks are a feature of everyday life in the personal, 
public, educational or occupational domain

▪ Task accomplishment by an individual involves the 
strategic activation of specific competences

▪ Any purposeful action considered by an individual as 
necessary in order to achieve a given result in the 
context of a problem to be solved, an obligation to fulfill 
or an objective to be achieved      (CEFR p.10)

Tasks



Tasks

they involve:

• integrated skills

• collaboration

• processing input (text)

• getting this input across to the others

• helping the progress of the task 

• solving difficulties/disagreements     

Realistic tasks are messy

This is mediation



• “Communication is an integral part of tasks where 
participants engage in 
• interaction,

• production, 

• reception,

• mediation, 

or a combination of two or more of these”
(CEFR, p. 157)

Four modes not      Four skills



Communicative language 
proficiency

General 
competences

Declarative 
knowledge

Savoir

Skills and know-
how

Savoir-faire

Existential 
competence

Savoir-être

Ability to learn

Savoir apprendre

Communicative 
language 

competences 

Linguistic

Sociolinguistic

Pragmatic

Communicative 
language 
activities 

Reception

Production

Interaction

Mediation

Communicative 
language 
strategies

Reception

Production

Interaction

Mediation

CEFR descriptive scheme



Reception

Production

PrSpeaker/Hearerructi

FCode: 

accuracy / fluency

Mobilising linguistic 
resources

Learner

Before the CEFR



Reception

Production

PrSpeaker/Hearerructi

FCode: 

accuracy / fluency

Mobilising linguistic 
resources

Interaction Mediation

PrParticipantructi PrSocial agentructi

Negotiation of meaning

CEFR 2001: Towards a new vision



Reception

Production

PrSpeaker/Hearerructi

FCode: complexity, 

accuracy / fluency

Interaction Mediation

PrParticipantructi PrSocial agentructi

Negotiation of meaning
Co-construction of 

meaning

Mobilising general, plurilingual and pluricultural competences

21st century social agent

CEFRCV 2018: new vision developed

CEFRCV 2018: new vision developed
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The ability to:
▪ switch from one language or dialect to another
▪ express themselves in one language and understand the 

other
▪ call upon the knowledge of a number of languages to make 

sense of a text
▪ recognise words from a common international store in a new 

guise. 
▪ mediate between individuals with no common language
▪ bring the whole of their linguistic equipment into play, 

experimenting with alternative forms of expression 
▪ exploit paralinguistics (mime, gesture, facial expression, etc.)

CEFR Section 1.3

Plurilingualism in the CEFR



An uneven plurilingual competence



One network with 
different connections

Mother tongue(s) always 
present

Error is part of the 
learning process (a 
chance for transfer)

Learning is a conscious 
journey

Learner never start tabula 
rasa and plurilingualism is 

everywhere 
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Process

1. Development  (January 2014 – February 2015)

2. Validation (February 2015 – Febr 2016) 

3. Analysis, revision (February – May 2016)

4. Consultation (June 2016 – February 2017)

5. Piloting (January – July 2017)

6. Finalisation (August-October 2017)



Process

Authoring 
group

Sounding 
Board

Consultants

Classic structure of a 
Community of Practice
(Wenger, 2006)
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1. Qualitative: 990 informants in 140 institutes

• assigning to categories

• evaluating

• suggesting reformulations (shortening) 

2. Quantitative: 1294 informants in 189 institutes 

• assigning to levels 

3. Quantitative: 3503 usable responses

• Final calibration (Rasch model)

• Replicating original calibration task (North 1995, 2000)

45

Validation
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“In mediating activities, the 
language user is not 
concerned to express 
his/her own meanings, but 
simply to act as an 
intermediary between 
interlocutors who are unable 
to understand each other 
directly, normally (but not 
exclusively) speakers of 
different languages. …” 
(CEFR Section 4.4.4. English p.87)

“Mediation language 
activities, (re)processing 
an existing text, occupy 
an important place in 
the normal linguistic 
functioning of our 
societies.” 

(CEFR, Section 2.1.3. English, 
p.14)

Mediation in the CEFR 2001



The reality is much 
more complex



• Linguistic mediation/textual mediation                        
> interlinguistic and intralinguistic; 

• Cultural mediation > facilitating understanding; 
cultural awareness (within a language and across 
languages and cultures), 

• Social mediation (including through media) > playing 
the role of intermediary (linguistic and cultural 
mediator); critical cultural awareness;. 

• Pedagogic mediation > educators mediating 
knowledge, concepts and thinking (cognitively and 
relationally)



Linguistic 
mediation

Cultural 
mediation

Textual 
mediation

Mediation 
through media

Social 
mediation

Pedagogic 
mediation



across 
languages 

and 
cultures

across 
worlds

across 
media

Cognitive

LiteratureOnline

Relational

Plurilingual & 
Pluricultural

e m o t i o n a l

E m
 o

 t io
 n

 a l
e 

m
 o

 t
 i

o
 n

 a
 l

e m o t i o n al

Mediation conceptual model



Fusing interpretations

• Creating space, managing tensions, counselling, 
conflict resolution, guidance
 Mediating communication

• (Co)constructing meaning/knowledge > social       
individual
 Mediating concepts

• Reformulating, transcoding, alternating 
languages, switching oral to written, changing 
genres, combining text and other modes 
 Mediating text



From a classroom point of view

Mediating communication

• Facilitating conditions and understanding

• Handling trouble 

Mediating concepts

• Collaboration in small groups

• Collaborative strategies 

• Cognitive strategies

Mediating text

• Integrated skills

• Summarising/précis

• Relaying info / explaining graphics



From a classroom point of view

Mediating communication

• Facilitating conditions & understanding

• Handling trouble 

Mediating concepts

• Collaboration in small groups

• Collaborative strategies

• Cognitive strategies

Mediating text

• Integrated skills

• Summarising/précis

• Relaying info / explaining graphics

“Two-tier 
group work”
(1980s)

New
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• Facilitating conditions & understand

• Handling trouble 

Mediating concepts

• Collaboration in small groups

• Collaborative strategies 

• Cognitive strategies

Mediating text

• Integrated skills

• Summarising/précis

• Relaying info / explaining graphics

• in one language
(e.g. English)

CLIL



From a classroom point of view

Mediating communication

• Facilitating conditions & understand

• Handling trouble 

Mediating concepts

• Collaboration in small groups

• Collaborative strategies 

• Cognitive strategies

Mediating text

• Integrated skills

• Summarising/précis

• Relaying info / explaining graphics

• in one language
• across langs
• alternating langs
• meshing langs



Mediating a text  
▪ Relaying specific information

▪ Explaining data (e.g. in graphs)
▪ Processing text
▪ Translating written text

▪ Listening & note-taking
▪ Expressing a personal response to 

creative text (including literature)
▪ Analysis and criticism of creative text 

(including literature)

Mediation strategies
▪ Linking to previous knowledge

▪ Breaking down complicated 
information

▪ Adapting language
▪ Elaborating a dense text

▪ Streamlining a text

Mediating concepts
▪ Facilitating collaborative interaction 

with peers                      
▪ Collaborating to construct meaning
▪ Managing interaction          
▪ Encouraging conceptual 

thought

Mediating communication

▪ Facilitating pluricultural space                   

▪ Acting as an intermediary

▪ Facilitating communication in delicate 
situations / disputes

Mediation scales



Plurilingual/cultural competence

▪ Building on pluricultural repertoire    

▪ Plurilingual comprehension

▪ Building on plurilingual repertoire

Across 
languages/cultures

Online interaction

▪ Online conversation and discussion

▪ Goal-oriented online transactions and
collaboration

Literature

▪ Expressing a personal response to creative text 
(including literature)

▪ Analysis and criticism of creative text (including 
literature)

▪ Reading as a leisure activity

Across media

Across worlds



Mediating concepts – collaborative group work

• Can use questions, comments and simple reformulations to maintain the 
focus of a discussion.

• Can ask questions to invite people to clarify their reasoning.

Mediating a text – relaying specific information in speech

• Can relay (in Language B) specific information given in straightforward 
informational texts (such as leaflets, brochure entries, notices and 
letters or emails) (written in Language A).

Mediating communication – facilitating comm. in delicate 
situations

• Can demonstrate his/her understanding of the key issues in a 
disagreement on a topic familiar to him/her and make simple requests 
for confirmation and/or clarification. 

Examples of B1 descriptors
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Example tasks                    A2



Phase 1 Dialogue                Mediating a text

• Student A: Explain the different dishes and options to your friend 
who does not speak English. Prepare yourself in advance with the 
help of a dictionary, the glossary on your textbook, and role play. 

• Student B: After understanding the menu, choose what you want to 
and drink and tell your friend, who will place the order for both

Phase 2 Trialogue Mediating communication
- Acting as an intermediary in informal situations

• Student C: the server

• Student A and B at the table: Student A and B have questions about 
the different dishes that the server needs to answer. Student A will 
then pass the order for both. Student C will ask questions (like how 
do you want your steak ? what side dishes do you want?...) that 
student A has to mediate to student B and back to student C.

Example tasks A2



Example tasks A2

Plurilingual 
comprehension

A2 Can understand short, clearly written messages and 
instructions by piecing together what he/she understands 
from the versions in different languages.

Plurilingual 
comprehension

B1 Can use parallel translations of texts (e.g. magazine articles, 
stories, passages from novels) to develop comprehension in 
different languages.

Acting as an 
intermediary

A2 Can communicate (in Language B) the main point of what 
is said (in Language A) in predictable everyday situations, 
conveying back and forth information about personal 
wants and needs, provided the speakers help with 
formulation.

Acting as an 
intermediary

A2+ Can communicate (in Language B) the overall sense of 
what is said (in Language A) in everyday situations, 
following basic cultural conventions and conveying the 
essential information, provided the speakers articulate 
clearly in standard language and that he/she can ask for 
repetition and clarification.



Example tasks                    B1

A Climate Change Denier The findings of the latest 
Climate Change report   (IPCC)

5 minute video talk show discussion 
with a Climate change denier. 
https://www.youtube.com/watch?v=Kl
gp_qDiRhQ

15 minute video on the findings of the 
latest Climate Change conference
https://www.youtube.com/watch?time
_continue=40&v=onlLqlG3rvU

https://www.youtube.com/watch?v=Klgp_qDiRhQ
https://www.youtube.com/watch?time_continue=40&v=onlLqlG3rvU


Phase 1 Reception Mediating text: Note-taking

• Student A: Watch Video A and take notes on main points

• Student B: Watch Video Band take notes on main points

Phase 2 Dialogue Mediating text: Processing a text

• Explain to your partner  the facts and viewpoints expressed in your 
video. Listen to your partner’s explanation of theirs. Interrupt to ask 
for clarification, check comprehension, ask for more details, etc.

Phase 3 Discussion Mediating concepts:
- Facilitating collaboration with peers
- Collaborating to construct meaning

• Join another pair to form a group of four. Discuss the two videos. 
Formulate (a) what you think must be done; (b) how people like you 
could help to persuade your government to adopt this policy.

Example tasks B1



Example tasks B1

Note-taking 
(lectures, seminars, 
meetings, etc.)

B1 Can take notes as a list of key points during a 
straightforward lecture, provided the topic is familiar, and 
the talk is both formulated in simple language and 
delivered in clearly articulated standard speech.

Facilitating 
collaboration

B1 Can define the task in basic terms in a discussion and ask 
others to contribute their expertise and experience.

Processing a 
text in speech

B1 Can summarise (in Language B) the main points made in 
long texts (delivered orally in Language A) on topics in 
his/her fields of interest, provided standard language is 
used and that he/she can listen/view several times.
Can summarise (in Language B) the main points or events in 
TV programmes and video clips (in Language A), provided 
he/she can view them several times.

Collaborating to 
construct 
meaning

B1 Can use questions, comments and simple reformulations 
to maintain the focus of a discussion.



Cross-linguistic mediation in examinations:

• Greek KPG exam:
• Processing a text in writing

• German KMK exams:

• Relaying specific information in speech / in writing

• Processing a text in writing

• Acting as an intermediary 

• Austrian Berufs-Matura: Certificate of Plurilingualism:
• Explaining data

• Processing a text in speech

• Acting as an intermediary

Example tasks Exams
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Professional Baccalaureat - Oral – English & French

Topic:  Healthy living

Context: Your class has organized a meeting with schools in other 
countries to organize an international project

Interlocutors: One speaker of each of the candidates first and second 
foreign languages – who do not speak each other’s language

Spoken Production: Presentation, during the meeting, on a survey 

carried  out in Austrian Schools  English 
 French

Spoken Interaction: Mediate information (English ↔ French) 
Discuss and  make suggestions for a joint project (English ↔ French) 

Austrian plurilingual diploma
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https://www.coe.int/en/web/common-european-

framework-reference-languages.
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